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Abstract 
The learning of Arabic at the Faculty of Education is implemented in the Bachelor of Islamic Education Pogramme in 
collaboration with the Department of Arabic Studies and Islamic Civilization, Faculty of Islamic Studies. Arabic is the minor 
course taught as a subject at schools. The findings of an informal observation of the students’ competency in Arabic found 
indicate that the students are poor particularly in the spoken and written communication skills. Thus, there is a need to improve 
students’ proficiency in Arabic language to ensure that they become competent teachers of the language. In view of this, it is 
believed that more exposure and support need to be provided for students to acquire Arabic apart from the courses offered. This 
paper presents an action research study that attempted to increase students’ Arabic skills through a development of a learning 
module on Arabic Language Skills Outside of the Classroom. 
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1. Introduction 
The study of Arabic at the Faculty of Education is  not a new course. It was offered at various programme levels. 
It was first introduced as a minor subject in the Diploma of Education Programme in the early 1990s until year 
2000.Then it was offered  as one of the specialization courses in the post graduate programme until today. 
Meanwhile, at undergraduate level, Arabic was offered in the Islamic Teacher Graduate Programme 
(Pensiswazahan Guru-Guru Pendidikan Islam) as a core subject at the end of 1990’s. This programme was however 
only lasted for several years (Kamarulzaman 2005). 
 In the middle of year 2003, the Ministry of Education requested that the Faculty of Education in collaboration 
with the Faculty of Islamic Studies offer the Bachelor of Islamic Education and Bachelor of Arabic Education 
programmes. Arabic was offered as three major specialization courses; namely Arabic Skills in Education, Arabic in 
Education, and The Study of Arabic Texts in Education (Kamarulzaman 2005). After three years of implementation, 
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in 2007, the programme was restructured with the advice of the Public Service Deaprtment (Jabatan Perkhidmatan 
Awam). The Arabic Language Education was then offered as a minor course for the Bachelor of Islamic Education 
programme. Through this restructuring, several courses related to Arabic were included in the curriculum to be 
taken throughout the four years. Most courses related to Arabic skills and content were taught at the Faculty of 
Islamic Studies while the methodological courses at the Faculty of Education. This programme has started since the 
2008/2009 session and is still ongoing until today. 
2. Problem Statement 
One of the objectives of the Bachelor of Islamic Education programme is to produce educators who can master 
the content knowledge as well as specific skills related in the field of Islamic education. Apart from that, it is also 
hoped that this programme will produce educators who can contribute at international/global level as well as 
maintain their national identity through lifelong learning as indicated in the faculty’s undergraduate guidebook 
(Panduan Prasiswazah Fakulti Pendidikan 2009). It is hoped the this objective can be achieved through the Arabic 
course. It is also hoped that this course can fulfill the basic learning needs in Islamic education. As the study of 
Arabic is a minor course, it will be their second option or subject as teachers. It is therefore hoped that the students 
in this programme acquire sufficient Arabic skills to ensure that they become competent teachers of the language. 
An informal evaluation through observation was carried out when the first batch of students was in the third year. 
It was conducted by the Arabic lecturers of the Faculty of Education to assess the content knowledge and language 
skills that the students have acquired. This informal evaluation was carried out during the al-Balaghah tutorial by 
asking students basic aspects of Arab language system, and  having them to communicate and present their 
assignments in the class in Arabic. It was concluded from the evaluation that the students’ knowledge of Arab 
language system was good. However, the students were found to be poor in their ability to communicate in the 
language. This phenomenon was true for all 62 students of that batch. The evaluation indicated that when asked 
about the grammar rules of the language, the students were able to answer well. However, when they were asked to 
read a text or convey their idea in Arabic, the students were unable to do so competently as indicated by the number  
of errors made. The evaluation implied that there was a need to undertake a measure to increase the students’ oral 
and written skills. The situation also required immediate attention; particularly before the students undergo their 
teaching practice at the end of their final year. During that teaching practice, the students will be teaching Arab 
language subject and will be expected to use the language in conducting their teaching and learning process. They 
will also be appointed as teachers of Arab language when posted as permanent teachers at schools.  
It is therefore the purpose of the current study to develop and evaluate a an outside of classroom programme that 
will motivate students to use the language and increase their proficiency in Arabic. It is believed that by creating 
opportunities for students to use the language would help increase the students competence in using the language. 
This is based on the findings of a study on The Influence of Environment on Oral Skill at Higher Education 
Institutions in Malaysia (Zawawi 2001) which indicated that the environment plays a significant role in increasing 
students’ ability to speak in Arabic. This case study indicates that students find it difficult to apply the language 
skills in a non-Arabic environment as the opportunity as well as motivation to use the language is limited. 
3. Methodology 
As this study is currently at its initial stage, this paper aims to illustrate the findings of two of the research 
objectives; namely: a) to carry out a needs analysis to identify students’ needs for the programme, language skills 
and activities that they need in increasing their language proficiency, and b) to develop a module based on the needs 
analysis that would enhance their Arab language skills.  
A set of questionnaires was employed for the needs analysis. The questionnaire consists of three sections. Section 
A is on the respondents’ demographic background related to Arabic language learning; B is on the respondents’ 
perception on their Arabic language competency; and Section C is on their perception on the need to have outside of 
classroom activities on Arabic language skills. The questionnaire was developed based on a discussion between two 
experienced teachers of Arabic language from the Arabic Language Unite, Faculty of Islamic Studies, Universiti 
Kebangsaan Malaysia. These teachers have experience conducting activities outside of the classroom. The 
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questionnaire was finally developed based on the discussion and proposal for the programme prepared by this 
department. 
The respondents for the questionnaire were second and third year students of the Bachelor of Islamic Education 
Programme. The total number of respondents was 102 students (62 Year Three and 40 Year Two students). These 
students were chosen because they are the first and second batches of students of the programme who are taking 
Arab language as their second option. The Year One students were not involved as the option for Arabic was no 
longer offered for their intake (Sem 1 2010/2011 Session). The questionnaires were distributed in the classroom in 
the first semester of the 2010/2011 Session. Only 81 complete sets were returned as some students were absent 
during the lecture. To measure the degree of agreement, a 1-5 Likert scale was employed. The findings were 
analyzed to be used as basis for the development of an outside of classroom learning module of Arabic. 
In interpreting the mean values of the needs analysis, a three cut-off point was used (Nik Rahimi 2005). This 
value was used to interpret the degree of agreement of the students’ perception on their Arabic language skill 
competency and the need for language activities. Three categories mean scores were determined. The score between 
1.00 to 2.33 is low or poor, 2.34 to 3.67 as intermediate or moderate while 3.68 to 5.00 is considered as high or 
advance; as shown in Table 1: 
Table 1. Categories of min scores 
  
 
Mean score 
Interpretation 
Language skill Language activity 
Mean=1.00 to mean=2.33 Poor  Low 
Mean =2.34 to mean =3.67 Moderate Intermediate 
Mean =3.68 to mean =5.00 High  Advance 
 
Based on the discussion made in the development of the module, the design and concept must meet the needs of 
the target group. Thus, a group of Arabic education postgraduate students were given the task of developing the 
module based on the criteria and characteristics determined by the researchers and findings of the needs analysis. 
Among the basic characteristics to be included in the module are: 
i. It is an outside of the classroom language programme. 
ii. Length of programme is between 2 – 3 days. 
iii. The cost of the programme is RM4300 only (based on the grant recieved for this study) 
iv. The approach employed is the use of language skill holistically. 
v. The venue of the programme should suit a language programme. 
vi. The programme content should be motivating and involving each student actively. 
vii.   It is carried out during the study session.      
viii.   It involves only 30 students in groups of 5.  
ix.   The fasilitator involved must be very competent in Arabic language to handle six groups     
  of students.  
x.   It does not incur  any high fees except minimal cost for extra expanses. 
Upon discussion between the Arabic Education postgraduate students and members of the research team, it was 
agreed that the design of the programme should be a two-day weekend language camp with a holistic 
communicative concept. The recommended venue was the Natural Forest Education Center (Hutan Pendidikan 
Alam) UKM. However, the place was found to be unsuitable as well as poorly managed. An alternatetive venue 
needs to be identified. The theme of the Arabic Language Camp is ’La Taskut’ meaning ’don’t be silent’. The 
activities planned involved direct use of Arabic language as well as active participation from the students. The 
official language during the camp is Arabic. 
4. Findings of the Needs Analysis 
Table 2 below illustrates the respondents’ demographic background. A total of 81 respondents returned the 
questionnaires. However, not all of them answered all the items in the questionnaire.  
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4.1  Demographic findings 
Table 2 also shows that there were more female respondents; 64 (79%) in comparison to 17 (21%) male 
respondents. In terms of their year of study, there were 29 (35.8%) Year 2 and 51 (63%) Year Three students. These 
students’ proficiency in Arabic as measured by the Malaysian Certificate of Education – MCE (Sijil Pelajaran 
Malaysia - SPM) examination showed that 44 (54.3%) of them received Grade 1-4, 25 (30.9%) Grades 5 and 6, and 
6 (7.4%) Grades 7 – 9. Meanwhile the highest academic Arabic qualification prior to enrollment into UKM shows 
that 40 (49.4%) of the students had the Higher Religious School Certificate - HRSC (Sijil Tinggi Agama Malaysia - 
STAM), 27 (33.3%) had Higher School Certificate – HSC (Sijil Tinggi Pelajaran Malaysia - STPM) and 13 (16%) 
had Diploma or other qualifications. Interestingly, it was also found that 70.3% (57 students) had family members 
who can use Arabic in comparison to 29.6% (24 students) who did not. In terms of resources to aqcuire the 
language, 29 (35.8%) of the students responded that they learned it at school, 1 (1.2%) learned on his/her own, and 
51 (63%) responded that they learned from more than one resources. 
Table 2. Demographic Profile of Respondents 
 
Item Characteristics N Frequency Percentage 
Gender Male 81 17 21 
Female 64 79 
Year of Study Year 2 81 29 37 
Year 3 51 63 
Grade MCE Arabic 1-2  
 
81 
17 21 
3-4 27  33.3 
5-6 25  30.9 
7-8 5  6.2 
9 1  1.2 
Highest qualification prior to 
enrollment into UKM  
HRSC  
81 
40 49.4 
HSC 27 33.3 
Diploma 12 14.8 
Others 1 1.2 
Family memebers who can use Arabic Father  
 
81 
16 19.7 
Mother 6 7.4 
Siblings 34 42 
Guardian 1 1.2 
None 24 29.6 
Resources for learning Arabic prior to 
UKM 
School  
81 
29 35.8 
Self 1 1.2 
More than one resources 51 63 
4.2  Students’ Arabic Skills Proficiency Level 
Table 3 below shows the students’ perception of their Arabic proficiency for seven skills. It shows that 49 (49%) 
students felt that their listening skill is at moderate level and only 22 (25.2%) of the students felt that  their listening 
skill was high. In terms of speaking skill, 56 (69.1%) students felt that they are moderate, 18 (17.2%) poor and only 
7 (8.6%) students felt that they are highly proficient in the speaking skill. For reading skill, 41 (50.6%) felt that they 
are intermediate, 31 (38.3%) high and only 9 (10.1%) felt that they are poor at reading. In writing skill, 47 (58%) 
students felt that they are intermediate, 23 (28.4%) high and only 11 (13.5%) students felt that their writing skill was 
poor. In terms of Arabic lexicon, 48 (59.3%) students felt that they were at moderate level, 24 (29.7%) poor and 
only 9 (11.1%) students felt that their knowledge of Arabic lexicon was high. In terms of Arabic grammar 
competency, 43 (53.1%) students felt that they were moderate, 29 (35.8%) poor, and 9 (11.1%) students felt that 
they were highly competent. Meanwhile, the students’ proficiency at Arabic Morphology (soraf) shows that 46 
(56.8%) felt that they were moderate, 29 (35.7%) poor, and only 6 (7.4%) felt they that their competency was high. 
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Table 3.  Arabic language skill competency  
 
No Item 1 
Very 
poor 
2 
Poor 
3 
Moderate 
4 
High 
5 
Very high 
Mean 
1 Listenig skill in Arabic langauge 2 
(2.5%) 
8 
(9.9%) 
49 
(60.5%) 
20 
(24.7%) 
2 
(2.5%) 
3.15 
2 Speaking skill in Arabic language 5 
(6.2%) 
13 
(16%) 
56 
(69.1%) 
7 
(8.6%) 
0 
(0%) 
2.80 
3 Reading skill in Arabic language 1 
(1.2%) 
8 
(9.9%) 
41 
(50.6%) 
31 
(38.3%) 
0 
(0%) 
3.26 
4 Writing skill in Arabic language 1 
(1.2%) 
10 
(12.3%) 
47 
(58%) 
22 
(27.2%) 
1 
(1.2%) 
3.15 
5 Arabic lexicon 2 
(2.5%) 
22 
(27.2%) 
48 
(59.3%) 
9 
(11.1%) 
0 
(0%) 
2.79 
6 Arabic grammar 4 
(4.9%) 
25 
(30.9%) 
43 
(53.1%) 
8 
(9.9%) 
1 
(1.2%) 
2.72 
7 Arabic morphology (soraf ) 4 
(4.9%) 
25 
(30.9%) 
46 
(56.8%) 
6 
(7.4%) 
0 
(0%) 
2.67 
 
 
Overall Mean       2.93 
 
Overall, the findings indicate that all the items of the Arab language skills were at a moderate or intermediate 
level. From the seven skills, four of them were at moderate low level. They are the spoken skill (mean=2.80), 
lexicon (mean=2.79), grammar (mean=2.72), and soraf (mean=2.67). Meanwhile, three skills were at high 
intermediate level: listening (mean=3.15), reading (mean=3.26), and writing (mean=3.15). The respondents’ overall 
mean for Arabic skills is at low moderate level as indicated by a mean of 2.93. 
4.3  Need to conduct outside of classroom activities on Arabic language skills 
Table 4 shows the respondents’ perception on the need to conduct outside of classroom activities on Arabic 
skills. The findings show that 48 (59.3%) students felt that it is needed while 32 (39.5%) felt that it is not needed. 30 
(37%) students felt that the poem recitation activity is needed while 50 (63%) students felt it is not needed. 43 
(53.1%) students felt that speech is needed and 37 (45.6%) felt not needed. For inter-group quiz, 56 (69%) felt it is 
needed and  24 (29.6%) felt it is not needed. 44 (55.6%) felt debate is needed and 35 (44.4%) felt it is not needed. 
Arabic nasyid was felt needed by 60 (71%) students and 20 (24.7%) felt it was not needed. 52 (64.2%) students felt 
that writing activity is needed while 28 (34.6%) felt it is not needed. For drawing cartoons and writing dialogues, 46 
(56.8%) students felt it is needed and  34 (41.9%) felt it is not needed. 47 (58%) students felt that writing creative 
advertisements was needed while 33 (42%) believed that it is not needed. For language camp,  61 (75.3%) students 
agreed that it is needed and 19 (23.5%) felt it is not needed. 57 (70.3%) students felt that acting was needed while 23 
(28.4%) did not feel it is needed. For two-way dialogue, 62 (76.5%) students felt it is needed and 14 (21.2%) felt it 
is not needed. Finally, 52 (64.2%) students felt that the task presentation activity is needed in comparison to 28 
(34.6%) who felt otherwise. 
Tablel 4. Outside of classroom activity for Arabic skills 
 
No Item 1 
Strongly 
not 
needed 
2 
Not 
needed 
3 
Less 
needed 
4 
Needed 
5 
Strongly 
needed 
Min 
1 Story telling. 0 
(0%) 
6 
(7.4%) 
26 
(32.1%) 
32 
(39.5%) 
16 
(19.8%) 
3.72 
2 Poem recitation. 1 
(1.2%) 
11 
(13.6%) 
38 
(46.9%) 
24 
(29.6%) 
6 
(7.4%) 
3.29 
3 Speech. 0 
(0%) 
7 
(8.6%) 
30 
(37%) 
26 
(32.1%) 
17 
(21%) 
3.66 
4 Inter-group quiz. 0 
(0%) 
1 
(1.2%) 
23 
(28.4%) 
39 
(48.1%) 
17 
(21%) 
3.90 
5 Debate. 2 
(2.5%) 
4 
(4.9%) 
29 
(35.8%) 
31 
(38.3%) 
14 
(17.3%) 
3.62 
6 Arabic language Nasyid  0 1 19 32 28 4.09 
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(0%) (1.2%) (23.5%) (39.5%) (34.6%) 
7 Article writing. 1 
(1.2%) 
2 
(2.5%) 
25 
(30.9%) 
32 
(39.5%) 
20 
(24.7%) 
3.85 
8 Cartoon drawing and 
dialogue. 
0 
(0%) 
4 
(4.9%) 
30 
(37%) 
25 
(30.9%) 
21 
(25.9%) 
3.79 
9 Writing creative 
advertisement. 
2 
(2.5%) 
3 
(3.7%) 
28 
(34.6%) 
33 
(40.7%) 
14 
(17.3%) 
3.85 
10 Language camp 0 
(0%) 
3 
(3.7%) 
16 
(19.8%) 
27 
(33.3%) 
34 
(42%) 
4.15 
11 Acting 0 
(0%) 
4 
(4.9%) 
19 
(23.5%) 
36 
(44.4%) 
21 
(25.9%) 
3.92 
12 Two-way dialogue 0 
(0%) 
4 
(3.9%) 
14 
(17.3%) 
33 
(40.7%) 
29 
(35.8%) 
4.09 
13 Task presentation 0 
(0%) 
3 
(3.7%) 
25 
(30.9%) 
33 
(40.7%) 
19 
(23.5%) 
3.85 
 
Based on the mean value for each item in Table 4, the following Table 5 summarizes the list of these activities 
according to their importance as perceived needed by the students. 
Table 5. Sequence of Arabic skill activities from most to least needed  
 
No Item Mean 
1 Language camp 4.15 
2 Arabic language Nasyid  4.09 
3 Two-way dialogue 4.09 
4 Acting 3.92 
5 Inter-group quiz 3.90 
6 Task presentation 3.85 
7 Writing creative advertisement 3.85 
8 Writing article 3.85 
9 Cartoon drawing and dialogue 3.79 
10 Story telling 3.72 
11 Speech 3.66 
12 Debate 3.62 
13 Poem recitation 3.29 
 
The above able 5 shows that language camp has the highest min value (4.15), followed by nasyid (mean=4.09), 
two-way dialogue (mean=4.09), acting (mean=3.92), inter-group quiz (mean=3.90), task presentation (mean=3.85), 
writing creative advertisement (3.85), writing article (mean=3.85), cartoon drawing and dialogue (mean=3.79), story 
telling (mean=3.72), and finally speech (mean=3.66). In general, all the activities are felt highly needed (between 
mean=4.15 to mean=3.72) except speech which is at moderate high need (mean=3.66). 
5. Development of Module 
Based on the design, concept, theme, characteristics and needs analysis a module was developed. The module 
was in line with several existing modules developed by the Faculty of Islamic Studies and several State Education 
Departments. The module will be implemented during the second semester for the Year Three students of the 
Bachelor of Islamic Education Programme. A brief description of the module is as follows:  
ARAB LANGUAGE ENHANCEMENT CAMP, FACULTY of  EDUCATION UKM 2010 
(KEM PEMANTAPAN BAHASA ARAB FAKULTI PENDIDIKAN UKM 2010) 
1. INTRODUCTION 
The importance of Arabic as an international language is given attention to by various bodies. Apart from 
religion and communication purposes, Arabic language also has a significant role in economy and tourism. 
Thus, an Arab Language Camp is planned to provide opportunities for UKM graduates to use the language 
through outdoor activities. It is hoped that this programme will have positive impact for both students and 
the fasilitators. The effort and commitment from all parties is significant in creating a culture and 
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environment in which Arabic language is used. Thus, contributing to the development of an authoritative 
human capital.  
2. CONCEPT 
Arab Language Camp is an attempt to polish the talent and potential of UKM’s graduates in Arabic 
language skills. The camp employs a “La Taskut” module that puts highlights active student participation in 
the activities planned. The module will be conducted by fasilitators who are skilled in Arabic. A summative 
assesment will be carried out. A reflection form will be used for future improvement.  
3. AIM 
To provide participants with the ‘hands-on’ experience on using the module and outside of classroom Arab 
language activities. 
4. OBJECTIVE 
4.1 To implement the “Modul La Taskut” to.  
4.2 To evaluate the La Taskut Arabic language outside of classroom module.  
5. CONTENT 
 a. At-Taaruf, Jaulah Siyahiyah-Melaka city (Spoken skill) 
 b.  Self management (Spoken skill) 
 c.  Tazkirah 
 d.  Khibrati (Spoken skill)- Work group (Latihan Dalam Kumpulan - LDK) 
 e.  Usrah- taaruf (Arabic) 
 f.  Ihya’ al-Lughah fil Madrasah (Spoken skill) 
 g. Ta’llum Ta’awuni- Reading/Writing skills 
 h. Sibaq al-Istiksyaf (eksplorace) - 4 skills 
 i. Cultural show, 
 j. Tazkirah- Ahamiah Lughah Arabiah fi fahmi al-Quran (Arabic) – Work Group (Latihan dalam   
                 Kumpulan- LDK) 
 k. Pulau Impian (Spoken skill) 
 l. Recreation – morning exercise 
 6. PROPOSED ACTIVITIES 
A. LISTENING SKILL ACTIVITIES – Work Group (LDK)- 6 groups 
- Participants listen to recorded news reading/ report/ story etc (twice) or watch a video 
- Participants take notes 
- Question and answer session/ Participants retell what they understand 
- Presentation by group representative 
  
B. SPEAKING SKILL ACTIVITIES 
2.1 TOURUST GUIDE (Pair work) 
- Provide situational topics to participants  
- Participants present spontaneous dialogue 
2.2 LAND DEVELOPER (Group discussion) 
- Participants are given materials/ things needed  
- Participants discuss in groups  
- Representative presents and other members forward questions  
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C. READING SKILL ACTIVITIES 
3.1 LISTEN TO MY STORY 
- Participants are given a reading text 
- Participants comprehend the text 
- Participants read the text with correct intonation 
- Other participants raise ideas/questions 
 
D. WRITING SKILL ACTIVITIES 
4.1 COPYING TEXT 
- Participants copy chosen text from a book/craving (imlak/khat) 
4.2 LISTENING to TEXT 
- Participants listen to reading/ text recording and writing notes  
a. PERSONEL JOURNAL. GROUP BROCHURE 
- Participants write their journal/brochure on the camp or UKM  
- Participants explain to other participants.  
 
E. GROUP PRESENTATION 
- Participants perform group presentations  
- Presentation style: 
- Nasyid 
- Dikir Barat 
- Drama 
- Kalam Jamaie 
- Text is prepared by participants themselves 
6. Conclusion 
The modul developed will be evaluated in the second semester of the 2010/2011 session. The Bachelor of Islamic 
Education students have been appointed as the secretariat and fasilitators to ensure that the programme is 
successfully carried out. This is done as one of the projects required in their course.To assess the programme and 
gather the students’ responses of the camp, a set of evaluation form will be prepared to evaluate the running of the 
programme, activities, motivation and effectiveness of the programme among the participants.  As this programme 
will be conducted outside of UKM, the implementation cost exceeded the funding given.  Therefore the secretariat 
will gather funding from outside sources to cater for the exceeded expanses. Modification and improvement will be 
done after the evaluation has been conducted. If this camp is found effective, similar camps will be carried out for 
other students. For the students who participated in this camp, a folow-up programme should be developed to ensure 
that there is a continuation of their effort in upgrading and improving the competency in Arabic language.  
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